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Introduction

The teacher-trainer and storyteller, Andrew Wright, once wrote: “go to any pub

or party and you will hear a constant babble of stories. The whole world is full of

storytellers” (Wright 1995). Our own observations and those of others (Eggins &

Slade 1997; Wajnryb 2003) show that conversational storytelling is common, and

plays an important role in everyday human communication. Such stories display a

number of typical features:

• An internal structure. Usually, they begin with an “orientation” in which

essential background information (WHO, WHERE, WHEN) is given. The

main event of the story is then related. Finally, the speaker expresses his

or her reaction to this event. (See Eggins and Slade 1997 for more

information.)

• Frequently occurring grammatical patterns. Prominent among these are

the past continuous-past simple and the used to-would pattern, both of

which feature in this book.

• A range of lexis. In describing their reaction to events, storytellers call

on a rich variety of adjectives and idiomatic expressions: I was

absolutely delighted; and the next thing I knew . . .; and and as if that

wasn’t enough . . .

Furthermore, listeners play an active role in the storytelling by:

• expressing their reaction to the story and adding stories of their own.

This can be through simple exclamations: Oh, no!; You poor thing!;

Really!; or longer expressions such as: I know exactly what you mean; I

bet that must have been tiring; Something similar happened to me.

The students will meet all these features as they work through this textbook.

Each unit is designed to not only get your students thinking about their

experiences and talking actively about them in class, but to give them the

confidence and skills to participate in informal storytelling conversations outside

the classroom as well.
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Unit Structure & General Tips for Teaching

Each unit contains the following sections:

1. Getting Started

2. Listening

3. Language Focus

4. Language Practice

5. Pronunciation Point

6. Useful Words and Phrases

7. Fluency Factory

8. Diary Writing

GETTING STARTED
This is a warm-up section to get students thinking about the general topic of the

unit and to activate some of the language they might find useful later. It usually

begins with a short vocabulary based activity (e.g. matching words or phrases to a

picture). This is usually followed by a short pair work activity designed to give

practice in using that vocabulary.

LISTENING
Each unit contains a story told by one of three characters: John, Atsuko or

Takashi. John is a native speaker; Atsuko and Takashi are Japanese university

students. The listening section includes a number of illustrations which give hints

to the content of the story.

The listening activity has two steps. Step 1 focuses on the structure and main

events of the story by asking such questions as Who? Where? When? What

happened? How did it end? How did (the storyteller) feel? In Step 2, there is an

extract from the listening with some words and phrases blanked out. Students

then fill in the blanks while they listen again. The blanked out words and phrases

have been chosen to reflect items which are taken up in the next section,

Language Focus.

As a preparation for the listening, we recommend that you use the pictures to

encourage students to predict the story. Similarly, after the students have finished

the listening activities, you might like to give them one or two post-listening

questions based on Step 2 as a preparation for Language Focus.

Suggestions for pre-listening and post-listening questions are given in the next



6

section, Hints and Suggestions for Individual Units.

LANGUAGE FOCUS
This section explains a specific grammar or lexical point that arises in the unit.

Examples include the use of past simple and past continuous (Unit 2); idioms and

extreme adjectives (Unit 4); listener responses (Units 5 & 6); the relationship

between used to and would (Unit 8).

LANGUAGE PRACTICE
This section has two steps. Step 1 is usually a controlled exercise such as

matching beginnings and endings, filling in blanks, or rearranging jumbled

sentences. Step 2 generally involves students in a more open-ended exercise such

as adding their own endings to short extracts.

In some of the Step 2 exercises (e.g. Units 2, 6, 8, 9), students are asked to

complete a story with their own ideas. If they find this difficult, ask them to draw

a picture expressing their ideas. When you find one that particularly catches your

attention, ask that student to draw the picture on the board. Then ask the whole

class how that situation could be described in English.

In Units 7 and 8, there is a “dictation race” activity in which students get into

small groups and are given a time limit in which to write down a story dictated by

one member of the group.

PRONUNCIATION POINT
This section deals with the pronunciation of one or two items from the

Language Focus. It covers such features as sentence stress, consonant and vowel

linking, suppressed “t” and “d” sounds, and weak forms. The section has two

steps: Step 1 presents the items and gives rules for their pronunciation; Step 2

challenges students to say three or four phrases or sentences within a given time

limit (6, 8 or 10 seconds). Students should be discouraged from “racing” through

this activity. If they say the sentences smoothly without unnecessary hesitation,

they should be able to finish within the allotted time.

USEFUL WORDS & PHRASES
A small box is placed just below the Pronunciation Point containing a small

number of words and phrases from the unit. This serves to remind the students of

certain phrases which they have met, and which may be useful in the Fluency

Factory activity.
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FLUENCY FACTORY
This is the main focus of the unit. It is a timed speaking exercise in which

students tell each other stories related to the unit topic while aiming for improved

fluency. Each week, students are instructed to write a short diary for homework.

(see below) They later adapt the content on the basis of the day’s lesson. This

ensures the story outline is ready and available for fluency practice.

In Fluency Factory, speakers are given a fixed amount of time (e.g. 50 seconds)

to tell the stories they prepared in their diaries. They then repeat these stories to

another partner in a shorter time (e.g. 35 seconds). Finally, they tell their stories to

a third partner in the shortest time (e.g. 25 seconds). In the third telling of the

story, students should finish talking in about half the time of the first round. This

provides gentle pressure, pushing them towards improved fluency.

As the units continue, variations to the basic activity (such as length of speaking

time) change. From Unit 5, there is a strong focus on listener responses. From

Unit 6, the whole activity should be timed as a single conversation (i.e. two

students’s stories) rather than timing each individual’s story.

[Forming groups]
We suggest the following procedure for forming Fluency Factory groups:

1) Divide the class into groups of six. Give each member a number from

1 to 6.

2) For the first round pair the students as follows:

Students 1 & 2, Students 3 & 4, Students 5 & 6.

3) For the second round: Students 1 & 4, 3 & 6, 5 & 2.

4) For the third round: Students 1 & 6, 5 & 4, 3 & 2.

You can write these pairings on the board. In each round, the odd-numbered

student begins.

[Timing]
The timings given in the student’s book should be taken as suggestions only.

Teachers should use their discretion in deciding suitable timings for their

classes.

[Optional Exercise: Sharing stories with the class]
Every week, 2 or 3 class members can be invited to share their now fluent

stories with the class. Since the story has by now been fully practiced,

students should be less inhibited about telling their experiences. Also, after
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listening to the story, you can ask them a few easy questions relating to the

content of the story. You can also provide useful feedback on language

errors.

DIARY WRITING
Each unit finishes with a diary writing activity to prepare for the next unit. This

serves two purposes: 1) to activate students’ memories around the topic of the

next unit in advance; 2) to give them a text to build on when they come to do the

next unit’s Fluency Factory pre-activity. We recommend you direct the students to

write about 100 words.

[Note on using the diary for Fluency Factory]
Your students may open their books, and want to read the diary to their

partner. Don’t allow this to happen! The whole purpose of writing in

advance is that the story is available in their memory.

[Student assessment suggestion]
At the end of the course, you could set up a speaking test in which student

pairs are required to engage in a conversation with you present, either

silently observing or even taking part in the interaction. As the assessor or

teacher, you can set any one of the 10 unit topics from the book. One

member of the pair could then be directed to start first with his or her story,

and for the other partner to chime in with comments or responses. Ideally,

the second partner would offer his or her own story without being

prompted. A suggested breakdown for assessment of each individual in a 10-

minute interview could include:

1) A well-formed, brief (about 60 seconds) story with good pronunciation: 40

2) Appropriate and friendly questioning of the partner’s story 40

3) Smooth transition to the second partner’s own story 10

4) Additional spontaneous conversation emerging from this interaction 10

100

If you teach a class of 25 students in 90-minute lessons, for example, it

should be possible for you to assess about 18 students in this way in one

period. To finish all 25 students, you could perhaps extend the assessment to

a lunchtime session, or use one part of the final scheduled class.
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Hints & Suggestions for Individual Units

Unit 1

Talking about movies
Suggested pre-listening questions

Look at the four movie posters. Have you seen any of them? Which ones would

you like to see? Which ones would you not like to see? Why? Share your ideas

with a partner.

Suggested post-listening questions
When we tell the story of a movie, we usually begin with some background

information by talking about WHO, WHERE, WHEN. Can you identify the WHO,

WHERE, WHEN in each of the movie stories you listened to?

Pronunciation Point, Step 2
The links should be as follows:

1) sometime  in the future

2) a group  of police  officers

3) on  a small  island  in the Pacific

Fluency Factory
After 50 seconds, say “Time! Now it’s the other partner’s turn.” When students

are preparing their movie descriptions, remind them that they do not have to

remember the names of people and places. Something like “an American high

school student” or “a journalist who works in a small town in Australia” will

usually be sufficient.

Suggested Optional Activity
As a final activity, you might like to ask students to work in groups and use their

imagination to make up their own movie synopses. Students should form a group

and decide what genre of movie they would like to describe.
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Unit 2

My little accident
Suggested pre-listening questions

What is the girl doing in the first picture? Why does her father look so shocked?

What do you think happens in this story? Share your ideas with a partner.

Suggested post-listening questions
Two past tenses are used in this story: past continuous (was/were -ing) and

simple past (I flew). What is the difference between them? Share your ideas with a

partner.

Unit 3

I was so embarrassed
Suggested pre-listening questions

Look at the pictures. What sort of event do you think it is? Have you ever

danced in front of people? How did you feel? What do you think happens in his

story? Share your ideas with a partner.

Suggested post-listening questions
When John describes his feelings, he uses words like embarrassed, excited, and

disappointed. At the end he says, “I’m glad I didn’t appear. It would have been so

embarrassing.” What is the difference between “-ed” adjectives and “-ing”

adjectives? Share your ideas with a partner.

Unit 4

It made me feel so good
Getting Started (Extra Vocabulary)

You may wish to supplement the material on this page with some extra

vocabulary items. We suggest the following as possibilities:

• It was great / unbelievable / incredible.

• I was so excited / overjoyed.

• I couldn’t believe I’d done it.

• I was on cloud nine.

• It really made my day.
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Suggested pre-listening questions
What is the man in the picture doing? Do you think he is a good water skier?

What do you think happens in the story? Share your ideas with a partner.

Suggested post-listening questions
Takashi says, “I was starting to feel cold. It was quite a warm day, but I was

absolutely freezing and I just wanted to give up.” Is there a difference between

“cold” and “freezing”? How do we use “absolutely”? Share your ideas with a

partner.

Language Practice (Additional idiomatic expressions)
If you want to teach your students some more idiomatic expressions suggesting

strong emotions, here is a small selection:

• When something made you angry: I nearly hit the roof.

• When something made you laugh a lot: I burst out laughing. / I laughed

my head off.

• When something made you cry: I just burst into tears. / I cried my eyes

out.

Unit 5

That must have been disappointing
Suggested pre-listening questions

Look at the middle picture. What do we call this type of mountain? Where do

you think the story takes place? Does John look happy in the last picture? What do

you think happens in this story? Share your ideas with a partner.

Suggested post-listening questions
Which phrase does Atsuko use to show that she understands John’s feeling?

(Answer: “Oh, you must have been disappointed.”) Instead of “That must have

been disappointing,” Atsuko could have said, “You must have been ____.” Finish

the sentence. Share your ideas with a partner.
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Unit 6

I know what you mean
Suggested pre-listening questions

Look at the first picture. How do you think Takashi feels? Why? Why are John

and Atsuko looking at their watches in the second picture? What do you think they

are talking about in the third picture? Share your ideas with a partner.

Suggested post-listening questions
Takashi tells a story about being caught in traffic. Both John and Atsuko then

tell stories about being late or missing appointments. What phrases do they use to

connect their stories to Takashi’s?

Fluency Factory
From this unit, don’t divide the speaking time into two parts for each speaker.

Rather, let students use their connecting phrases to start their own story. This way

they will have an uninterrupted conversation.

Unit 7

The day everything went wrong
Getting Started (Alternative approach)

If you do not wish your students to cut up the cards on page 62, here is an

alternative approach:

1) Ask each student to pick four numbers from 1 to 27.

2) Ask them to turn to page 62, and use the situations that correspond to

those four numbers to talk about their horrible day.

Suggested pre-listening questions
Look at the pictures. Atsuko talks about a very unlucky day. How many things

went wrong? What do you think happens in this story? Share your ideas with a

partner.

Suggested post-listening questions
Why does Atsuko use the phrase, “and then, just to make matters worse”? How

does John show that he understands her feeling? Share your ideas with a partner.
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Language Practice, Alternative to dictation race
As an alternative to dictation race, you can try the following procedure:

1) Photocopy page 63.

2) Cut out the sentences, mix them up and paste them onto a sheet.

3) Make enough copies of the sheet so that one can be given to each pair of

students.

4) Ask the students to make pairs and find the three stories.

Unit 8

We used to have so much fun
Suggested pre-listening questions

What’s happening in the first picture? In the second picture, one of the children

is playing a game. What kind of game do you think it is? What do you think

happens in this story? Share your ideas with a partner.

Suggested post-listening questions
John says, “One game we used to play was called ‘I Spy,’” and in the next

sentence he says, “Each of the children would take turns to think of

something . . .” When do we use “used to” and “would”? Share your ideas with a

partner.

Language Practice, Alternative to dictation race
See the suggestion for Unit 7, above.

Unit 9

She’s a brave girl, isn’t she?
Suggested pre-listening questions

What can you see in the pictures? This story involves some goldfish, a snake

and a set of chopsticks. How are these things related? What do you think happens

in this story? Share your ideas with a partner.

Suggested post-listening questions
Takashi says “Apparently, it was a very small snake.” Why does he use the

word, apparently? (Hint: did Takashi see the snake?). Share your ideas with a

partner.
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Pronunciation Point
Before doing the exercises, it may be worth drawing students’s attention to the

two types of tag question that exist in English.

Type 1 – Genuine questions: Wait a minute—“cigarettes” begins with “c,”

doesn’t it?

Type 2 – Comments we expect the listener to agree with: She’s a brave girl,

isn’t she?

In Type 1 tags, the voice rises at the end; in Type 2 tags, the voice falls at the end.

Type 2 tags are the focus in this unit.

Unit 10

“Oh, talking about . . .”
Getting Started

If the listener is able to understand the description but does not know the name

of the object, suggest to them that they draw a picture and show it to their partner.

A useful help to remembering the order of adjectives when describing objects is

the word, OPSHACOM (OPinion – SHape/size – Age – Color – Origin – Material).

This was devised by “Professor Grammar” of the BBC World Service. For more

information see:

http://www.professorgrammar.com/opshacom1.shtml

Suggested pre-listening questions
Look at the pictures. Who is the main character in this story? What do you think

happens? Share your ideas with a partner.

Suggested post-listening questions
Atsuko uses the phrase, “Oh, talking about animals” to introduce her story and

link it to Takashi’s comments about his mother’s pets. In Unit 6 we saw some other

phrases for linking one story to another. How many of these phrases can you

remember? Check with a partner.
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Answer Keys

Unit 1

Talking about movies
Getting Started, Step 1

1) c    2)  e    3)  a    4)  f    5)  b    6)  d

Listening, Step 1
A. 1    B.  4    C.  2    D.  3

Key words (possible answers)

Movie B – shark / seaside / beach / three men / hunting

Movie C – dancing / contest / first prize

Movie D – holiday / small boy / Christmas / battle / thieves

Listening, Step 2
businessman / takes place / takes / in the end

Language Practice, Step 1
2) . . . the distant past and it’s about a warrior princess who lives in a desert

kingdom.

or . . . a desert kingdom. It’s about a warrior princess in the distant past.

3) . . .on Mars in the 23rd century and it’s about a family of aliens.

or . . . in the 23rd century. It is about a family of aliens on Mars.

Language Practice, Step 2
1) b    2)  d    3)  a    4)  c

Unit 2

My little accident
Getting Started, Step 1

1) d    2)  a    3)  f    4)  g    5)  c    6)  e

Listening, Step 1
1) When Atsuko was about 5 or 6 years old.

2) In the park near her house.

3) She fell off a swing and broke her ankle.

4) Her mom got angry at her dad.

Listening, Step 2
was pushing / was flying / let go / broke
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Language Practice, Step 1
1) b    2)  d    3)  a    4)  e    5)  c

Language Practice, Step 2
Answers will vary

Unit 3

I was so embarrassed
Getting Started, Step 1

1) f    2)  g    3)  b    4)  a    5)  d    6)  c    7)  e    8)  h

Getting Started, Step 2
Across: 2. disappointed 5.  scared 6.  delighted

Down: 1.  embarrassed 3.  nervous 4.  bored

Listening, Step 1
1) Last Wednesday (at the city’s summer festival)

2) In the town center

3) A television camera crew asked him to dance.

4) He didn’t appear on the TV news.

Listening, Step 2
nervous / excited / must have been / disappointed / embarrassing

Language Practice, Step 1
1) tiring    2)  exciting    3)  interested    4)  disappointed

5) boring    6)  surprising    7)  interesting

Language Practice, Step 2
Answers will vary

Unit 4

It made me feel so good
Getting Started, Step 1

1) I’m just walking on air    2)  It was absolutely fantastic

3) I was really pleased

Listening, Step 1
1) A few years ago

2) In Australia
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3) a. Really excited and ready to go

b. Cold (he wanted to give up)

c. Really ecstatic (he didn’t want to get out of the water).

4) No, he doesn’t (but he’d like to do it again when he gets the chance).

Listening, Step 2
must have / ecstatic / want / can imagine

Language Practice, Step 1
1) freezing    2)  furious    3)  terrified    4)  filthy    5)  starving

6) devastated    7)  huge    8)  boiling

Language Practice, Step 2
1) furious    2)  freezing    3)  starving    4)  filthy    5)  devastated

6) terrified

Unit 5

That must have been disappointing
Listening, Step 1

1) In Hawaii

2) On the last day of his trip

3) He arranged for a tour.

4) The trip was canceled because of the rain.

5) He was disappointed.

Listening, Step 2
looking forward / back tomorrow / disappointing / really was

Language Practice, Step 1
1) exhausting    2)  embarrassing    3)  scary    4)  boring

Language Practice, Step 2 (Suggested answers)
1) That sounds exciting/dangerous/scary.

2) That must have been disappointing / annoying.

3) That sounds like fun. / That must have been nice.
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Unit 6

I know what you mean
Getting Started, Step 1

1) c    2)  a    3)  d    4)  b

Listening, Step 1
1) He got caught in a traffic jam and got to the restaurant late.

2) He got stuck in a traffic jam and he was 20 minutes late for work.

3) Her mobile phone battery ran out and she missed her piano lesson.

Listening, Step 2
what you mean / remember when / really frustrating / I bet

Language Practice, Step 1
1) Something very similar happened to a friend of mine.

2) I had the same experience a few years ago.

3) I remember when something like that happened to me.

4) That reminds me of something that happened to me last year.

Language Practice, Step 2
Answers will vary

Unit 7

The day everything went wrong
Getting Started, Step 1

“Fantastic” is different. “Fantastic” suggests a positive feeling, while the

other four adjectives suggest an unpleasant experience.

Listening, Step 1
1) On a train

2) Last year

3) a. . . . she left her jacket on the train.

b. . . . she dropped her chicken nuggets on the floor.

c. . . . she got an email - she’d failed her interview.

Listening, Step 2
really bad / sounds like / there was / did have

Language Practice, Step 1
1) b    2)  c    3)  a
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Language Practice, Step 2 (Dictation race, complete texts)
a. Last week, I had a lousy day. I decided to go swimming. First, when I got

to the sports club, I realized I didn’t have my member’s card. / But I was

lucky because they let me enter. / Then after I got changed, I couldn’t

find my swimming cap so I had to go home again. / Then, just to make

matters worse, when I got home I found it at the bottom of my bag!

b. Last Saturday, I had a horrible day. I was doing my homework on my

computer. It was late and I was sleepy, so I drank some coffee to stay

awake. / I put my coffee cup next to my computer, but I spilt the coffee

all over it. / It stopped working and I hadn’t saved my homework. / Then,

just to make matters worse, I couldn’t get to sleep because I had drunk

so much coffee.

c. Last weekend, I had an awful experience. I was cooking dinner when my

knife slipped and I cut my finger. That wasn’t so bad but / I forgot to turn

off the range while I was washing my hands. / When I came back, my

eggs were completely black and there was a lot of smoke. / And then, as

if that wasn’t enough, the fire alarm sounded and I couldn’t switch it off.

Pronunciation Point, Step 3
The erased “t”s and “d”s are:

2) And just to make matters worse, the bus broke down.

3) Yeah, that does sound like a bad day.

Unit 8

We used to have so much fun
Getting Started, Step 1

(From left to right) climbing a tree, playing in a wading pool, setting up a

camp, building a sandcastle

Listening, Step 1
1) I Spy

2) One child would think of an object in the room, and say “I spy with my

little eye something beginning with ____.” The others would then try to

guess what the object was.

3) One boy said “I spy with my little eye something beginning with ‘s.’” But

he was talking about “cigarettes.”

4) They were annoyed. / They wanted to throw the pack of cigarettes at

him.

× ×
× × ×
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Listening, Step 2
used to / would take / would try / take

Language Practice, Step 1 (Dictation race, complete texts)
a. We used to have a teacher who was very strict. / He would walk into the

classroom and we would all have to stand up immediately. / If we didn’t,

he would make us run around the schoolyard for at least 5 minutes. /

One winter morning it was really cold and the ground was really icy . . .

b. When my dad was young, he often used to take me to the park near our

house. / We would often go running together and I would always try to

run faster than him. / Even though he was 25 years older than me, I could

never beat him. / Finally, when I was about 16 years old, I went to the

park with him . . .

c. My mother used to make me practice the piano when I was a child. / As

soon as I got home from school, she would make me get out my music

book. / I had to sit at the piano and practice for at least 30 minutes. / I

remember one day there was this really difficult sonata which I just

couldn’t play . . .

Language Practice, Step 2
Answers will vary.

Unit 9

She’s a brave girl, isn’t she?
Listening, Step 1

1) Takashi’s uncle

2) His cousin (who lives in the countryside)

3) The pond in his cousin’s garden.

4) A snake tried to attack the goldfish in the pond.

5) She caught the snake with some chopsticks and put it in a bucket.

6) They thought his cousin was very brave.

Listening, Step 2
scary / Apparently / come on / told me / apparently not

Language Practice, Step 1
1) e    2)  c    3)  d    4)  a    5)  b

Language Practice, Step 2
Answers will vary
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Unit 10

Oh, talking about . . .
Listening, Step 1

1) a dog

2) on a small island

3) He used to come home wet every day / used to swim in the sea.

4) His owner followed him in a rowboat. He had a girlfriend on another

island.

5) Because Takashi had been talking about his mother’s pets. (“Oh, talking

about animals . . .”)

Listening, Step 2
travel abroad / really great / would always / I know

Language Practice, Step 1
1) c    2)  b    3)  d    4)  a
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Audio Script

Unit 1

Talking about movies
ATSUKO: Uh . . . let me see. OK. This is a movie about a romance between a rich

girl called Rose, and a poor boy called Jack, who meet on a big ship. It

takes place near the beginning of the twentieth century. The ship is on

its way from England to America, but it hits an iceberg and sinks. Jack

saves Rose’s life but, in the end, he dies in the icy water.

JOHN: Well, the main star in my movie is a big, hungry, dangerous shark. It’s set

in a small seaside town in America in the 1970s, I guess. Uh . . . the shark

swims near the beach and attacks some people. So, three men go

hunting for the shark, but every time they find it, the shark escapes.

Finally, they manage to kill the shark with a kind of bomb.

TAKASHI: This movie is about a businessman who becomes interested in dancing.

Most of the film takes place in Japan, but some scenes are set in

England. Anyway, the businessman takes dancing lessons from a

beautiful young teacher. His wife is unhappy about this. But, in the end,

he takes part in a big dance contest in England. He wins first prize and

his wife is happy again.

ATSUKO: This film is very funny. It’s about a small boy. I think he’s about 8 years

old. It’s Christmas and his family go on vacation, but they forget about

him and leave him at home. While the family are away, some thieves

enter the house. They try to steal his family’s things but the little boy is

very smart and he has an exciting battle with the thieves. In the end, the

thieves are caught by the police.

Unit 2

My Little Accident
JOHN: Atsuko, have you ever broken anything – your arm, for example?

ATSUKO: Yes, one time I had a little accident.

JOHN: What happened?

ATSUKO: I was in the park near our house. I was about 5 or 6 years old and I was

playing on a swing. My dad was pushing me and I was shouting to him,
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“Higher, higher!” So I was flying really high in the sky. Then, for some

reason, I let go of the chains. And I flew through the air, landed on the

grass and broke my ankle.

JOHN: Ooh, I bet that was painful.

ATSUKO: Actually, I don’t remember very much about it.

TAKASHI: Tough girl, aren’t you?

ATSUKO: Hmm . . . As I said, I don’t remember much about it, but I remember my

mom got really angry at my dad.

JOHN: Yeah, I bet she did!

Unit 3

I was so embarrassed
JOHN: You know there was a festival last Wednesday? Well, I was walking

downtown and I saw a television crew. There was a reporter and she

was asking people on the street about something.

TAKASHI: Oh yeah. Did she talk to you?

JOHN: Yeah!

TAKASHI: What did she ask you about?

JOHN: Well, they were making a report about our city’s summer festival, and

she asked me if I was planning to go to the festival. So I told her that I

always take part in the festival’s dance parade. And then she asked me

to do my dance right there in front of the camera.

ATSUKO: What? (subdued laughter) She asked you to dance in front of her?

JOHN: Yeah. I was pretty embarrassed but, anyway, I did the dance.

ATSUKO: So did you appear on TV?

JOHN: Well I asked her if I would appear on the news. She said, “Maybe. Watch

the news at 6:00 o’clock.” So when I got home, I switched on the

television. At first, I was a bit nervous about seeing myself, but when the

festival report started, I got really excited. A lot of people were

interviewed, and then—the report ended.

TAKASHI: So she didn’t use your dance after all?

JOHN: No, she didn’t.

ATSUKO: You must have been disappointed.

JOHN: Well, at first I was kind of disappointed, but to be honest, I’m glad I

didn’t appear. It would’ve been so embarrassing.
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Unit 4

It made me feel so good
JOHN: So, Takashi, have you ever gone waterskiing?

TAKASHI: Yeah, it was a few years ago when I was staying in Australia. My

Australian friends took me waterskiing.

ATSUKO: Oh, lucky you!

TAKASHI: Well, that’s what I thought at first. I watched my friends waterskiing and

they were really good. And then, it was my turn. So, I changed into a

wetsuit, got into the water, and all that. So there I was . . . really excited

and ready to go. The boat started moving. I came up on the skis and . . .

SPLASH!

JOHN: (Laughing) Oh, no.

TAKASHI: I came up on the skis and fell flat on my back.

ATSUKO: (Laughing) Oh, poor you.

TAKASHI: So I tried again. Took the rope, came up, and the same again—splash!

ATSUKO: So, did you actually manage to stay up on the skis?

TAKASHI: Well, I tried and tried but I just couldn’t do it and I was starting to feel

cold. It was quite a warm day but I was absolutely freezing and I just

wanted to give up. But I decided to have one last try. So I took the rope

again, the boat started to move, I came up and . . . I stayed up on the

skis!

ATSUKO: Whoa . . . that must have felt good.

TAKASHI: Oh, yeah, I was really, really ecstatic. And, not only that, the cold feeling

disappeared and I started to feel warm inside. After that, I just didn’t

want to get out of the water. It was great.

JOHN: Yeah, I can imagine. Do you still water-ski often?

TAKASHI: No, that was the only time, unfortunately, but I’d love to do it again.

Unit 5

That must have been disappointing
(John is showing pictures of his trip to Hawaii on his computer)

JOHN: So, this is a picture of one of the biggest volcanoes in Hawaii taken from

a helicopter.

ATSUKO: Wow, what a view!
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JOHN: Hah, hah, yes! But, unfortunately, I didn’t actually go up in the

helicopter. I got this picture from the Internet.

ATSUKO: How come?

JOHN: Uh . . . well, I had only four days in Hawaii and I spent a lot of time

surfing and eating good food. Anyway, I decided to go on a helicopter

tour of the volcanoes on the last day of my trip. So I went along to the

local airport one afternoon and arranged for a tour for the next morning.

TAKASHI: Uh hmm.

JOHN: So you know, I was really looking forward to the tour, but the next

morning it started to rain really hard. I went to the airport but they said,

“Sorry, it’s canceled. We can’t fly in this rain. You can come back

tomorrow.” So I said, “But, I can’t come back tomorrow. I’m flying back

home tonight.” And, well . . . all they could do was to say sorry and give

me my money back.

ATSUKO: Oh, that must have been disappointing.

JOHN: Yeah, it really was.

TAKASHI: The weather can change pretty quickly around mountains, can’t it?

JOHN: Yeah. I really wish I could have seen the volcano for real.

Unit 6

I know what you mean
JOHN: Hey, Takashi you arrived at last! It’s 6:30. Where have you been? We

were worried about you!

TAKASHI: Sorry, sorry! I got caught in a traffic jam.

ATSUKO: Thought so! Where, on the bypass?

TAKASHI: Yeah, yeah.

ATSUKO: Too bad! How long were you stuck?

TAKASHI: About 40 minutes. I didn’t know the traffic is so bad at rush hour! I left

home at 5:30, because I thought 30 minutes would be enough to get here

by 6 o’clock. It was so annoying.

JOHN: Yeah, I know what you mean. Last week I got stuck in a traffic jam on

the way to work. I got to my office 20 minutes late.

TAKASHI: Really? Anyway, I wanted to call you but my mobile phone battery ran

out.
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ATSUKO: (more exaggerated) Oh, you poor thing! I remember when I wanted to

cancel a piano lesson last year. I tried to call my teacher but my mobile

battery had run out too. So I couldn’t contact her, and I just had to miss

my lesson. It was really frustrating.

JOHN: Yeah, I bet it was. So, shall we look at the menu?

TAKASHI: Yeah. Oh, were you waiting for me? You should have ordered first.

JOHN: No problem! We didn’t mind waiting at all.

TAKASHI: Thanks, you guys. You’re really good friends!

Unit 7

The day everything went wrong
ATSUKO: Last year I had to go for a job interview in Nagoya. So I took an early

train, but while I was on the train I fell asleep.

TAKASHI: Yeah. Trains always make me sleepy, too.

ATSUKO: Anyway, I fell asleep and I didn’t wake up until the train reached

Nagoya. So, I was a bit confused and I ran out onto the platform.

JOHN: Uh hmm.

ATSUKO: Then, when I got out of the station, I realized that I’d left my jacket on

the seat, so I went back but the train had already left. So, then I rushed

to the station’s lost property office but they didn’t have my jacket.

JOHN: Hmm . . . So what did you do next?

ATSUKO: Well, they gave me a telephone number to ring but I didn’t have any time

to call them because I had to go for my interview. So I ran to the

company and did the interview. But, I was feeling bad about losing my

jacket so, after the interview, I wanted to eat some chicken nuggets to,

uh . . .

JOHN: Oh, to uh . . . cheer yourself up?

ATSUKO: Yeah, to cheer myself up. Anyway, I bought some chicken nuggets, but

when I opened the box, I dropped them all on the floor and I couldn’t

eat any of them. So it was a really bad day for me.

JOHN: Yeah, sounds like it.

ATSUKO: Yeah, and then, just to make matters worse, I got home and there was an

email message. I’d failed the interview, so I didn’t get the job.

JOHN: Aaah . . . You really did have a lousy day, didn’t you?
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Unit 8

We used to have so much fun
JOHN: Well, when I was small, we used to have a lot of parties and every year,

when it was my birthday, I’d invite about a dozen friends over to our

house. We’d have something to eat—jello, ice cream and stuff and then

we’d play a few games. Anyway, one game we used to play was called “I

Spy.” Each of the children would take turns to think of something that

was in the room, like uh . . . the clock for example and then they’d say, “I

spy with my little eye something beginning with c” and everyone would

try to guess the word: carpet, cushion, curtain and eventually someone

would say “clock.” Then they’d take the next turn.

ATSUKO: Oh, I see, yeah.

JOHN: Anyway, I remember one year we were playing I spy and one boy said, “I

spy with my little eye something beginning with s.” So we started

looking around the room and tried to guess. So we said sofa—no,

sandwich—no, scissors—no, socks—no, and we went through every

single thing beginning with “s” that was in the room and each time, he

said “no.” So, in the end, we just said, “OK. We give up. What is it?” and

he walked over to the table, picked up my uncle’s pack of cigarettes,

waved it in the air, and said, “Here. Cigarettes!”

ATSUKO: Wait a minute—cigarettes begins with “c,” doesn’t it?

JOHN: Yeah, that’s right. He thought it began with “s.” Sheesh . . . we wanted to

throw the cigarettes at him.

ATSUKO: (Laughing) Oh, no. How old was this boy?

JOHN: About 8 or 9, I think.

ATSUKO: Well . . .
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Unit 9

She is a brave girl, isn’t she?
TAKASHI: This is a story my uncle told me about my six-year-old cousin who lives

in the countryside. Uh . . . they have a large garden and she loves

animals, so my uncle built a small pond in the garden and put some

goldfish in it. Anyway, one day my cousin was playing in the garden and

she saw a snake.

JOHN: Ugh!

TAKASHI: It was swimming in the pond.

ATSUKO: That sounds scary.

TAKASHI: Not to my cousin. Apparently, it was a very small snake and she thought

it looked kind of cute.

JOHN: Cute! Oh, come on! You’re kidding!

TAKASHI: Yeah, well that’s what my uncle told me. Anyway, as I said, she thought it

was cute and she saw it a few more times over the next few days.

JOHN: And she wasn’t scared?

TAKASHI: No, apparently not. But then one day she was feeding the goldfish. The

snake came into the pond and it tried to attack one of the fish. So, my

cousin tried to grab the snake with her hand but . . .

ATSUKO: With her hand!

TAKASHI: Uh . . . uh . . . yeah but the snake was too fast and it escaped. So, she

went back to the house, got a pair of chopsticks and put them next to

the pond. Then, a few days later, she was in the garden and she saw the

snake moving towards the pond. So, she rushed over, grabbed the

chopsticks and picked up the snake.

ATSUKO: With the chopsticks?

TAKASHI: Yeah, that’s right, with the chopsticks.

ATSUKO: She must have been fast, wow!

JOHN: And what did she do then? Did she kill it?

TAKASHI: Oh, no. I told you—she loves animals. She dropped it in a plastic bucket.

Then she took it down to the river bank and set it free.

ATSUKO: That’s an amazing story. Did she really do that?

TAKASHI: Yeah, at least that’s what my uncle told me.

(Short silence)

JOHN: Hmm . . . she’s really brave, isn’t she?
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Unit 10

“Oh, talking about . . .”
TAKASHI: My mom loves pets. She’s always kept mice and hamsters but they don’t

live so long.

JOHN: Maybe she should get a cat.

TAKASHI: Umm. But she also wants to travel abroad in the future, so keeping a cat

would be difficult.

ATSUKO: Oh, talking about pets, I know a really great story about this romantic

dog. I can’t remember exactly, but I think the dog lived on an island,

somewhere in Japan. The dog would always come home wet every

night, and his owner couldn’t understand why.

TAKASHI: Oh, I think I know this story. Didn’t he use to swim in the sea every day?

ATSUKO: Yeah, that’s right! So one day, his owner decided to watch the dog to find

out why he got wet. In the morning the dog ran to the sea, and started

swimming.

JOHN: So was the dog in love with a dolphin or something?

ATSUKO: No, of course not! So, anyway his owner followed him in . . . oh, I don’t

know the word . . . It’s one of those boats with long wooden sticks. You

use them to move the boat . . .

JOHN: You mean a rowboat?

ATSUKO: Yeah, that’s right. So the dog kept swimming and finally he arrived at the

next island. And then he started running. And his owner ran after him.

TAKASHI: This was the island they used to live on, wasn’t it?

ATSUKO: That’s right. And the dog ran to the house that his family used to live in.

You see, he missed the dog who lived next door so much that he would

swim back and forth between the islands every day.

JOHN: Oh, come on! Is that true?

ATSUKO: Yeah, apparently it’s true. Actually, it’s quite a famous story in Japan.

JOHN: That’s really amazing.

TAKASHI: Yeah, it is, isn’t it? It isn’t only people who have strong feelings.

ATSUKO: Dogs are very sensitive, too, aren’t they?
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